KT MKEFRAT T E SRS
Project Report for MOE Teaching Practice Research Program

2+ 3 %% /Project Number :
2 ™ & % 4 #/Division © #2 £

3 7 #F B /Funding Period : 2020/08/01 — 2021/07/31

PR REEEF IR A MRSV RAT LIRS
BY sz (Fd Ay
WL FETS DA

Ld oA AR

PR LA FFF A FIFEP AT T )
*RIFL SR P
O+ T2 el 2B (- 202023890 30p 2 &)

ML pd 2020 97 17 p



PR BEEPHIKHIMGEFSYRITICREEY A2 ]
FLP 2

15 &4 p

FEF LT B a4 o ¥ b4 TEFET L FEAE DAL
Ho AT S o 3T B TEL 4 BN S o BRUKE L LE S g

KEH - 0 PR 2 RHESCPAIRTREFFIED 2 o B Ew F Y (Team-

Based Learning, TBL) ¥ - & 4 5 i &k FERvs > ¢ 3 § & Q,I%&g:r Hi g

AFA L EY Ak AFDDRFEREFFFRSA - TFAFRE 2 TFR

=

FREBEE | QB HAROREF > T RS PG TR R - R o
¥t 108 FERFIKTIEFRALFH O e firng TBL
HF o p I Fh s FH A T FARETBLAE A L HEL b FF TS

PR BBE S TBL K5 A h Bk o AN Y 2 its
B AL TBLEFET I TRESEY S B4 6 TFRET

REERE TBL B Y gL PPT &5 - A -

m\y
oy
3

Feth TFETITRE Y FHERKFA S TBL $80 SRERS 3

KHEEY R F42 89 3%z Y 5%

2. % peF

BE b SN B 0 * power point #iRY o TR - EET A



S PPT 47 o JFF H 4R g S 0 M S g 1 ek

R F4FnPPT, sRE B B B et R A WG - g4 pa

F}.
e
&n}
\\E

7‘31"\
"—M

- R Fedier 2 ABE TR A e T AT XTI R & o F
ERFrE e B2 AR PPt 2 433784 ot SR ERERT PR

e b AT O A o X B EFIEF 0 F AR 4 BEEHN G P F

oo 520 e B4 chB Y BB 2 BB > KEF P RERIE I G ek g Wk -

3 '/# ’;b %—F%IFB ;tfnmé‘i“ ‘}’3_‘\' r{%}sb l ﬁvm%‘? Jé ﬁ:;\‘ ’ K//t 3 @,}fi% —/_%'li

i

=f

HZ N (A RBAREPRETABILT BT B R
AR 2 B TR F WA g 4 T2 RPpRKEOAREF AL ER A
Fa RS Ll > SRR A FY LA AT B

AR e R R T B A e RBRGE s ST R oA YA

iy

IRE > nBREHG &5 F

"S,.
\.
(ﬁm
F‘_k
i
feik
2|
(o}
s
by
>y
A
"A\
—
et
=
»
i#
e

HE R RB PES o LR ERY A RT S el ek A
44 a8 Y 3p gy a4 (Jao, 2017a; Kay, MacDonald & DiGiuseppe, 2019;

Kazanidis, Pellas, Fotaris & Tsinakos, 2019; Murillo-Zamorano, Lopez Sanchez &

Luisa Godoy-Caballero, 2019; O° Flaherty & Phillips, 2015; Xiao, Thor, Zheng, Baek
& Kim, 2018) -

B I3 ¥+ & 3 (Team-based learning, TBL) % - # 2 & 4 5 4 e & ¥k > it
To stz o™ ¢ o & World of Science (WOS)# » @ § 5 5 < R ¥

i mEY & TBLKE Kv¢ > &2 5% = »(Behling, Kim, Gentile &



Lopez, 2017; Branney & Priego-Hernandez, 2018; Brich, Jost, Brustle, Giesler &
Rijntjes, 2017; Cheng, Liou & Hsu, 2014; Corbridge, Corbrideg & Tiffen, 2013; Espey,
2018; Simonson, 2014) -

TBL § - #2724 . GRS E RSV ERN L of R EUE AR
HE Y f T ’“ﬁm Fes B 40 fRgAR N Fonarahet > 2 F2 2 F 4 0 FY iy
et F LM L RBEEY SR R0 HHALN F AR 2 e
B4 hipfaHRaixd 27 £ 55 % (Koles, Stolfi, Borges, Nelson & Parmelee,
2010) - o4k TBL kB auwiav » £4 AFMY L4 RB A LR { 4 (Lang,
Zhang, Lin, Han, Zhang & Liu, 2019; Zgheib, Simaan & Lebanon, 2010 - TBL # ¥ i
B IELEYRE {3 XEY (Gomez, Wu & Passerini, 2010) » ~ &
F23 054887 ¢ KT EFmPn 2 L3 ATPEY » ot 2k
LA R FRAREE i 4 % (Haidet & Fecile, 2006; Michaelsen, Parmelee, McMahon
& Levine, 2008) -

TBL® p* s PEfY » R A dPrEF 2 T3 ARG ANARS - F 4
40 B ﬂgm Pt oo A M FIEINL > 5 A F SCl ey JnJv‘)gJe(Parappilly,
Schmidt & De Ritter, 2015; Parappilly, Woodman & Randhawa, 2019) - j& % &+ < &
PRtV I RLAFhddPRE AL HDAMTBL 3 e F 0 i A
Berb P ROLF B HMATEY Soncha 4t o L4 Y FER-TBL Y L
P32 8 4 B3R 4 (Jao, 2017a; Jao, 2017b; Jao, 2018) » 108 & & R i 7 Ih ek
FIBFY > MHETBL*» § i 2+ » ",% T s B - RE R
BESE A AR FTRENS - P E G - F SCI ﬁvﬁpin]v‘;ﬁ%(O'Connell,

20165) - ¥ ¥ ifd 2§ ERMTBLE LFF T3 TRT - FHILE 2 LR



R IRF Tl o %% (Jao, 2016) - iFE A r%%?—? TRE P TBLF A
VANKHETEREPPTAR: L - AP - HHE TBLNFETF L8
B* o FAEHRERS UNDORFEFY > T34 TBL ¥ I T §ler 54 %

SR ECEEEEEREESEL PR

3.7 R

A aEer TBLAZRG W FET T RGN ARTY  £H76
#FTBL T EFF ANPRMEIFY > P hs { A HFL 2 Y 22 2 p
AEY B EITE AT A E w4 o

AETAPFABRPELD) RETBLAF A FELIIRFNFY

Mo 2) BER SRS AN PRYETRY DA TBLEHRKA T L Jo gL £
Y OVHR - LRFPLEYDFY e

4 F 7R8>
ME T EF R E 2 EF 3 (Branney & Priego-Hernandez, 2018; Creswell &

Clark,2011) > #3452 2 FF T+ TLHEF TBL i L F § * %o

5. KE T+ %

FELFTHE S - THED AL b8 - E R AR R
]:']? ’ P,—?‘*{é 3‘\_"§ 4 IFQ ’L_1E:f’l’ TBL ];’F'—i"%m\aljﬁm§ 3 " (= b F%ﬁﬁ_?;(ﬁﬂv‘k $-
2B 4 vmitge i g € @ % TBL > 22 TBL 4 kit § D At = N
R A o BEHLEE6F TBL: Y BT - T2 /& vRC T ~RL
»;F»
EL

A
7§ ~ RLC Stz A (L& 1)



FAeEgiPplrle 5034 030 o« agpir? - HF2HY FERLFLRT
SPEL ~ TR B R fRAL o & B TBL ¢ d5kw R Y hdeit 0 B A B F R
## (Individua Readiness Assurance Test, IRAT-pre ) » B %8 & & %3 P&

( GroupReadiness Assurance Test, GRAT ) » ¥ #(Appeal) » 3% & * = #
(ApplicationActivities) > ‘&z (mini-lecture)fr i # 3 = ( Mennenga&Smyer > 2010;
Michaelsen > Parmelee > McMahon » & Levine > 2008 ) - IRAT & 35 Bl{ris Bl
2R IRAT-pre 4= IRAT-post o IRAT-pre A kA2 B 455 i 7 > IRAT-post fihkedz %
APFEE o &4 TBL etk @ cni2 FA5 4B 1977 o

# % TBL * 5 it 3825759 o & & TBL a4~ RAl4r# 5 9757 o i3
EAA L | F A TR e S B S ST o T HALR

5 A= & BT 5 (e-learning) + -

IRAT % GRAT thad 4ok 29467 o #4 B2 Fliw ik 32 4 447

301 /5 TBL shphfz% 14

¥ =x BN Y

3 PO T R

5 LR E w R
7 RC T &

11 RL T B

13 RLC T

15 Z gz H R




7. Peer
1. IRAT-pre 6. IRAT-post evaluation &
Questionaire
2. GRAT 5. Mini-lectures
3. Appeal 4. Application
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