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Abstract

This project originates from the author's teaching experience in the courses- Project of Fragrance and
Cosmetics Products, and Practice and Performance of Fragrance and Cosmetic Projects. These two
capstone courses in the Department of Cosmetic Science aim to guide students toward completing
their graduation project. A recurring issue observed in the teaching context involves team
collaboration—specifically, the perceived unfairness that arises when individual contributions and
efforts within a team cannot be effectively distinguished, yet all members receive the same group
grade. Consequently, complaints about "unfairness" have persisted. The motivation behind this
research is to explore how assessment strategies can be used to guide student behavior, with the
intention of ensuring that grades more accurately reflect each member's contribution. Moreover, by
implementing assessment strategies at the outset, students are encouraged to reflect on how to
enhance their motivation, interpersonal skills, and team relationship quality, ultimately progressing
toward a shared goal. Therefore, the research theme is: "An Exploration of the Effectiveness of
Assessment Strategies in Enhancing Students’ Social Competence under the PBL Approach". In
course design, the project adopts the problem-based learning (PBL) method, incorporating industry-
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oriented scenarios and problem construction to frame learning activities. Industry resources are also

introduced to enhance students' motivation and problem-solving capabilities. This study specifically

focuses on the guiding role of learning assessment strategies in facilitating student engagement in

value co-creation activities, and how this, in turn, influences learning outcomes. The study employs

a qualitative research approach using thematic analysis, incorporating in-depth interviews and

observational methods. The findings indicate that students’ social competence indeed affects their

willingness and effectiveness in participating in value co-creation activities. The moderating effect of

the assessment strategy is heterogeneous: it is evident among grade-oriented students but not among

those who aim merely to pass, thereby failing to garner consistent support overall.
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Value co-creation is the process of students’ feedback, opinions, and other resources such
as their intellectual capabilities and personalities, integrated alongside institutional
resources, which can offer mutual value to both students and institutions. ”(Dollinger,
Lodge, & Coates, 2018, p.210) o F]4t > B4 A ER[NF Y P T > 7 L 4d e
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(Frow, McColl-Kennedy, & Payne, 2016; Lusch, Vargo, & O’brien, 2007; McColl-Kennedy,
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Lennox (1996) 5 # A % £ it & vk F A it DinArar 4 e {7 5 e 4 (cognitive
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